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The Problem gnd Vh@anEQEE

Much of the recent public criticism ¢ American high
schools.has focused on the necessity for, and the inability of,
educators to guide students in acquiring a repertoire of functionnal

" atvitudes, values, and beliefs. The terms, attitudes, values, and
beliefs are used interchangeably in the literature or are sub-
sumed under the generic term "attitudes." The term attitudes is
used in this general sense here.1 A review of the theoretical
and empirical literature in education, psychology, scciology, and
anthrocpology revealed that what students studied in school ap-
parently did not iInfluence their attitudes at all markedly, but
‘that what they did night. The formal curricular program of the
school seemingly had little systemétie effect on the building of
a moral belief system., Numercus poycholaglsts urged that, while
one could not teach attitudinal behavieor, one could offer ap-.
propriate models for identificaticn or a series of experiences
from which attitudes were likeiy to be derived.

Secial, psychelogical, and anrhfdpological theorieé,
particularly task experience theory, supporte. this notion of
experience~derived attitudes by postuleting that as one worked
at a task he acquired or changed attitudes that were speclfic to

the task in which he was engaged. According to Breer and

1Leon Festingex, When Prophecy #ails (Minneapolis: Uni-
e“Slry of Minneapolis Press, 1946), p. 6. An attitude is a
notion of the desired, which may or may rot induce action. Atti-
tudes are composed of knowledge, judgments, and cognitions which
lead to taking a position on an 1ssuc. An attitude is informa-
tional.
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Locke,1 the chief psychological mechanism for the acquisition or
change of attitudes wde learning. The processes'of attitude |
change through task experiences are much like the techniques of
operant conditioning. The public display of a mode of behavior
accompanied by‘specific attitudes evoked reactions from others
perceived by the subject as a reward or a punishment. Successes
on the job promoted more positive responses toward those patterns
of behavior wirtich were rewarded. Sociazl controls functioned to
approve or reject the attitudes and those behaviors attendant to
chem. Cognitive dissonance theory also endorsed the idea of
experience-derived attitudes. As an individual engaged in be-
havior discrepant with hig attitudes, he experienced dissonance.
To g&ﬂuce the tension, the subject would change behavior, tasks,
or attitudes to eliminate the dissonance. Scmetimes the subject
would escape the field to avold the conflict situation. Dig-
sonance theory might provide an alternate explanation for atti-
tude changes, but the theory is limited in predicting which ways
of reducing dissonancg cne will use, or which tasks will create
or reduce dissonance. . '
The purpcse of the present study was to investigate the
assumptions of task experience theory in the romplex field setting
.of public high“schoois. it seemed that activities in the public
high school which promete task experiences leading to positive
attitudes tended to be centered in extracurricular activity
groups engaged In athletics, fine and performing arts, anﬁ;ﬁpeech
and debate. The effects of some of these activities on student
attitudes were the focus of this study. The major question to be
'answered was whether one type of structured role playing and its

attendant experiences were predictably associated with attitude

1P. E. breer and E. A. Locke, Task Experience as a
¢ ource of Attitudes (Homewood, Ill.: The Dorsey Press, 1965).




change in a selected group of high school students. That is, did

those high school students who purticipated in the cask experi-

ences assoclated witch the production of the play The King and I

show greater change toward more positive attitudes about Self,
Others, Teachers, School, Achievement, and-Play Content than did
studehts in debate and speech activities or students who did not.
participat~- in any extracurricular activities? Did the play
participants change more and become less dogmatic, less rigid than
students in other groups?

Task. experience theory provided the. basic conceptual
approach to tlie problem, because it cffered a structure to
synthesize the complementary insights provided by psychological,
socisl, and cultural explanations of attitude acquisition and
change. The theory acknowledged anthropological contributions
by assuming that the range of experience one normally engaged in
along with the range of attitude change exhibited, was restricted
by the culture's view of acceptable behavior patterns and atti-

tudes. Certain attitudes and behavior may be accepta:ble, even

" valued, by one culture, only to be rejected by another. The

theory encompassed sociological. constraints by agreeing that
tasks and roles common £o onc level or segment of society may be
perceived.as-inappropfiate for another. Task expérience theory
acknowledged its debt to psychology, particularly learning theory,
by maintaining that the primary mechanisms for the acquisition or
change of attitudes were reinforcement and generalization.

Each of the three student groups in this study was exposed
“to rewérds~qnd sanctions to control behavior and change attitudes.
But,in terms of the set of attitudinal variables considered hete,
plag production participation seemed to produce more positive
atﬁitude change than participation in speech and débate and

qon-p%rticipation.
©
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Degign and Methodology

The trepcmant play, Thoe Riong aund i, was chosen for two

reasons. Firsgt, it was & play performed each year by high school
and amateur play productlon groups across the nation, allowing
for some possibility of generalization. Second, and more im-
portant, content analysis revealed that the piay script made very
positiﬁe statements about the value of education, the worth of
teachers, and the need to understand the diversity of cultures,
and thus promoted a kind of primitive cultural relativism. The
play content forced students to verbalize beliefs and simulate
behaviors not congruent with theilr middle-class American atti-
tudes and values. All but eigﬁt of che students among the role
players were raguired to pbrtray Siamese characters, proud,
intelligent, charming people with atiitudes and behaviors very
different from those of Westerners. The verbal and motor be-
‘haviors during rehearsals and productions were fixed by the task.
Assuming dissonance wes creatad foxr the American students playing
Siamese, and assuming students were committed to the task, to
reduce the tension created by the demandesd discrepant behaviors,
a closed attitude set towsrd fcereign cultures would have to
change, to expand. The treatment activity and the script content
exhibited many of the elements Rokeach1 considered necessary to
promote openmindedness and flexibility in world view. Also, co-
operation and a sense of shared responsibility to the group and -

the director were demanded by the task. Consequently, they became

. 1M. Rokeach, The Open and the Closed Mind (New York:
Basic Books, 1960), pp. 395-98. The variables Rokeach coasidered
necessary to promote gpermindedriess and built into the tasks of
play production are: 1. The ability to remember., 2. The ability
to "play along" and eatertain new systems. 3. The freedom to
take the time and te use the techniques and trials necegsary to

lmaster a new system. &. The ability to integrate new and old
LS

.earnings.
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primary values of the group. The play could not be produced by
one student, nor could & group of sltudents produée the play
without faculty expertise and coordination and faculty access to
"the resources of the school organization and administration.
Peer approval and acceptance, commendations from the director,
and positive responses from the audience accompanied the re-
hearsals and public performances of the play. Security and status
resulted from membership in the play production group to those
students who worked cooperatively with others and diligently
. performed complex tasks. The cuccessful completion of the produc-
tion demands should encourage students to be more positive toward
others in the group without whom their individual success would
not have been possible. These rewarding interactioﬁs should make
play production participants more éccepting of individual differ-’
ences, less concerned with status dishinctions and more open-
minded. Coaversely, the actocr who did not learn his lines,
delayed rehearsals, confused other members nf the cast, and vio-
iated the norm of mutual dependence was chastized, ostracized,
and eventuslly expelled {rom ihe group. fhe participants were
made to meet their responsibilities tec others in the company, to
value them, or they were removed. The theory empha31zed the im-
pact of the total situational context of the experience of play
production on attitude change. The assumption was that specific
attitude changes were a function of a series of stimulus tasks .
and associated patterns of operant conditioning, pcsiiigerand -
negative reinforcements, related to the shared ordeal of the total
© task--producing a play.

Play production activities were chosen as a treatument
because the nature of the task experiences made very definite

demands upon participants. The structure of the treatment, the

demard characteristics of the task made cooperative modes of
Q
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| behavior more functiocnal théan independent action.1 Though the
fmmediste aim 55 e ac“Jvl“" uag Ro produce & wuslecal play with
high school students, it was pogtulated that participation in the
tasks would sromoete ponitive attitude change. Indeed, sponsors,

-administrators, studerts, and ﬁthers'spoke 0f this effect as one
of the edﬁcational tenefits of the &ct"vit?xwﬁen requests were
made to have it supported Ixom th=2 school budget. Students had to
work cooperatively, had te mcet deadiines for tssk completion,
had to role play, hed to wemorize lines, had to perform publicly,
LtC.  No single Indlvidual eould have procuced this play without
the willingncss of others to pnrxavm an sssigned task. The
interacL{ons and rewawd structure of the experlence provided op-
portunities for sxudents to ephance thelr self-esteem and their
opinions of'bcher,pegple;: Additionally, the situation, script,
and tasks supporied the netien Chaet eflorxt, not luck, would lead

to task completion andé success. Ancordingly, the tests, inter-
wiews, and nbs=yvalicns were ﬁe*irn‘f EQ'*éﬂfure-changes in
Dogmatism and “w%*dzty, ané Actitndes toward Self, Others,

Achievenent, School, Teacheve, and Plav Content.

e —— ADC - s, SNty

ey

lBrpcr apd Lu"xe meintain tba? the theory is most ap-
propriate for those situationz in which #n individual is free (or
obliged) to pngagc in 2 covtain amount of eoxperimentation. Janis
calls this "improvisation.” Tla experimentation with the task is
done before deciding what one's strategy will be. “'The. importance
of trying sonething at leagt tuwo differsnt ways is that it helps
to make salient the Zact that soms ways of doing things are more
effective than othexs, that sowme moue1s of behaviocr are preferable -
to others, and thet some approac ches to the task are more appropriate
than others. Without some form of contrast, it is less likely
that the individual will develop sharply defined comparative judg-
ments of & cognitive. cathenic, and esvaluative soxt." (Breer and
Locke, op. cit., pp. 261-62.) Tlay rehearsals allowed the ex-
perimentation and .wprmv“marﬁﬂn that precede judgmants. Debate
and classroom activities at wﬂ» two sclicels ceemed to offer, less
freedom tu experiment with criel solations Lo problems. Play
participants could compAre behavior and s=lect the most effective
O | efficient mode. -

ERIC
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Yhe sereouicn oi che sehouis HRG ¥tadeurs was done early
in 1968. #Hirh =he nsdistance of the pnbiisherc, contacts were
made with tweive high schooie producing tne play in the Hidwest
in the epring »f 1268, The two Catholic cchocls in the groupﬁ
were used to pilei-fest the instrumenta. O£ tha three public

schools that agrecd teo participate, one had nu speech and debate

“C’

group. OConseauently, Tuo suburban schoois in m:L*cpo1itan Chicapgpo
were selected. Jorth High bepan rehesrgals March 1, 1968, and
'produc;l the pinry the wveelkend o Aarii 39, 1¢64d; South High
began tha weegk of February 27, 1968, and proguced the play during
the week of Hay 2, 198, ) -

ﬂ ~ The coeduzatlonal groupse in both echwols, including.a
total of 30% students, toct the conplete betievy of pre- and

post—tests. A11 srudente poriticipating in Che two productions of

The King and L wers inciuded fn the treoatment group (N = 144).

Students In bdotlh schools var-icipating in ewtracurricular debate

ta 2

and speech nuilwir

~r
.-‘)
.
=
]
3
o
)

viore Lu Serdivol Geoun I {=78). The .specch

-

and debats activitioes had coun of the same charscteristics of the

play production traatment, ilnnluding o curzon content area, about
the same amouny of pracitice Cimg, fuhlia seriormance, and some
expressioa ¢f dlecvopanc brlicfs, bul ast the structured role
-playing, group intersction, ow cﬂoperutivc vork mode of the
treatment group. Pebrbo stu o ocouad prepaxre and rehearse
alone or'w th ithe faenldry coech andio: with thelx partner. Play
participants had tc rehearse toserhmr o ac Hiavo proper staging,
cnoral deliverv, dance cegusnces, and prodnction tasks. Though
'each_ﬁould praegave for rehzavsals in&iviéualiy, the behavior was

n

Fin

précticed and covreciad _a gravp setting. An sctor had to be
cued in on his lines by anuther actor o group of them. 4 single
performance was moaniapless uniil set fa che context of the tetal
play. Conkrel Groun IL {Nm@ﬂ? ‘neluded atudents in both schools
[}iﬁ:« , . . _ .

Aruitoxt provided by Eic:



8
who were not perticipating in any extracurxicular activity,
(Because these nonparticipante voluntecred to participate in the
study, they may not have been representative of the total non-
participant student group.) ‘

The play production students spent about 150 hours in
afterjschool time in acting rehearsals, crew ﬁbrk sessions, music
and dance practice, and other tasks common to Amateur theatrical
groups. These tasks ard the rewards and sanctions related to the

tasks, made specific to a particular play (The King and 1), were

seen as the experimental treatment. Students were directed by
faculty members who hed some expertise in music or drama and who
volunteered to sponsor the groups. The faculty members, seen from
the standpoint of the research as positive role modgls, re-
ceived some compensation for dirceting the sctivity. '

During the rehearsal pericd at both schools, debate stu-
dents gathered and prepaved materials on a comwmon topic for public
delivery at a series of school, regional, and state contests under

" in the state

the directicvn of & faculty sponscr. The "playoffs
debate tournament were held during the rehearzal period. The
nonparticipants followed their nustomary routines.

The responses of administratiou, stude~ts, community, and
others te the public perforwances and school activicics of the
three groups were investigated Le provide Insights into the
varying reward structures and to help 2xplain trends in the test
data. During the five-month period, observations were made at
North and South High to generate information about school climate,
the status and support of the extracurricular activities under
study, faculty response to the activities, rehearsal procedures,
classroom systems, and other facets of 1ife at both schools.
Interviews were conducted with faculty members, students} leading
gctors, members of the crew, and a small number of students from

IToxt Provided by ERI
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the debate group and the nonparticipant group at each school.
The studente and faculty wore told chat the purpose of the study
was to measare the attitudes of students who did and did not par-
ticipate in extracurricular activities.

Tests werc administered to all three groups at both

schools at the beginning of the rehearsal period and again after

the public performance of The King and 1. The instruments selected
” n ’
tc measure the attitude changes were: .

Acceptance of 3Self and Others inventory--Berger, 1952

Dogmatism Scale-~Rokeach, 1964

Rigidity Scale--Gough~Stanferd, 1984

The High School Attitude Scale--Rempers, 196C
Attitude Toward Toachers--Schwartz, 1968

Attitude Towerd Achievement--3reer and Locke, 1965

Attitaude Towerd Content ot Piay~-Scawartz, 1968.
Pre- and post«testﬁawere adrinist2red uncex comparable coaditions
at both schools. All ﬁre—tﬂsts were zdministered the first week
of play rehearsals at bo:h schoole by the investigator. School
faculty members were not presoent during the tests. Tost-tests
.were administered the weel immediately following the last public
performance under the same conditions as the r-e-tests. During
a2ll measures, observations, and interviews, care was taken not to
destroy the naturalness of the field situation, or to intrude on
the activities of the school or the groups. The measures of
attitude change obtained are gross. HNo attempt was made to im-
pute causation to any single factor im the treatment. Rather, the
total set of task expericnces of play production was considered
as the change agent. Interview and observation data gave some
insights into the precesses in the treatment which may have con-
tributed to attitude chenge. Whilz the theory did not pcrmit
focusing in on the e¢ffects of one single task experience, certain

IToxt Provided by ERI
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constellations oi related expeviencec could be examined. For
exemple, the set of tasks involved in acting or role playing
distinguished one groun of play production participants from non-
ro]e.playing participants. But the major focus of the study was
the relaticnship betwaen the total set of play preduction task
experiences and the change in altitudes of 211 participants.
Membership in the treatment group and the two control
groups reflected, in Important measure, stndent self-selection;
therefore, it was impossible to rendomize the sample. To compen-
sate, analysls of cavariance was used te contvol for initial
differences awong the groups on the eipght dependent attitude
variables. In fields of résearch where randomization is not
possible and where matching subjects is ot feasible, a covariance

-

adjustment may be tried four the x variaples that have not been
matched.

ALl of the 2ight varisblie; nud been cbtained from the
same students and might be correiated in somz unknown manner.
That is, a change loworing che dogmatism score snould be reflected
in a changz increaring the score reprecenting the attitude toward
others. Because of tue possible relationship among several of
the eight variables, a multivariate analvais, che MESA-972 com-

puter program, was used te evaluate the deta and the significance

of changes from pre- to posk-test scores by groups of studeants

Mindings and Discussion

In keeping with the theorstical rationale and the ques-

- tlons to be answered by the study, the variables vere ordercd

Williezm G. Cochran, "Analysis of Covariance," Biomectrics,

XI1I, No., 3 (September, 19357}, 264.

2 . .
Jeremy Fian, Multivariance: Fertran Program for Uni-
W -iste and buxtivallqtc Analyslis of Viriance and Covariance
]:R\()fxalo . State UanECulty of New York, 1667).
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(1) Activude towaid Seii, (&) attitude towarud Others, (3) Dog-
matism, (4) Rigidity, (5) Attitude.toward Achievement, (6) Atti-
tude toward School, (7) Attitude toward Teachers, (8) Attitude
toward the Content gf the Pley. Briefly, it was assumed on the
basis of self-selcction and participants' ego iuvolvement in the
task and certain reinforcement patterns (peer approval, adult
praise, Fositive audience response, etc.) that the attitude toward
self would likely undergo the most positive change after the
success of the public performances. The pervasive sense of shared
ordeal, mutual dependence and comradship suggested that attitudes
towards others would also evidence positive change. The impact on
students of role playing Siamese people and the verbalization of
attitudes of respect toward other cultures embodied in the con-
tent of the play implied"a positivé change in dogmaﬁism and
rigidity. But these variables could be influenced by play pro-
duction tasks o;he£ than role plaving. The interesting question
was, wbhat effects might be dve to the impact of the script, the
content of the play, snd whkat effects might be due to the pro-
duction process? The,laét four variables, the worth of hard
~work, education, teachers, and cultural relativism were empha-
sized in the script. These variables were ord-red last in order
to obtain some estimate'of the effect of the content of the
seript on students' attitudes. ._
The major hypothesis tested was that students participating

in structured play production task experiences associated with

the production of the play The King and I would show greater
change toward positive attitﬁdes along the eight variables than
would students in the two control groups. In ordering the tests,
it was assumed that students who participated in any kind of an
~extracurricular activity would be differant in attitude set from
npnpa:;icipants. The question of greatest interest was to

'ERIC
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discover Lo lhgre wed 2 GdsoClmad i L. eileely of one extras
curriculér activity over another. Which group, debate. or play
production participants, woirld show the most positive overall at-
titude change at the end of the treatment perind?. The general
analysis of the major hypothesis concerning between. group atti-
tude change ordered the tests as follows: ' '

1. Play production group members would evidence more change
‘toward positive attitudes along theléigﬁﬂ variables

. mentioned above than would members ofjﬁﬁéfnonpgfyicipapt
groups. | | 3 ) o ' ”11

2. Play production group mambers would ev? dence more changef.
toward positive attitudes along the eight variables -

ment:ioned than wauld mexbers of the participant debate
‘and speech groups. | . '

3. The Cesting for.interaé ion among thé éimensions of the
stady would indicate that the rroups could be considered
independently _

All three hypotheses were supported at the .05 lével of gig-
nificance. As“a group, play produétion“pafticipants did experi-
~ence- greater positive attitude change along all elght varlables

ldentlfled than did participants in speecn and debate or non-.

N

participants. (See Tables i and 2) ?e~‘//,e_

The other assumptions tested dealt with.the differences
within the play proéﬁEéion group, with the effects on attitudes
of the type of tasktperfofmé‘sgnd the duration of experience in
the group, It was hypothesized that: -

Newcomers to the prdduction group weuld change more than
those members with previous role playing e\perlence. Students
who volunteer to partlcipate in play produq;ion activities
will be more alike in their attitudes initially than would the
‘students in eitheyr of the control groups. However, members
of the treatment group who had previous experience should
‘have acquired those attitudes associated with the tasks of

. play production. They should have higher self and others
[]<B:~pre-test scores ‘and be more realistic in their attitudes ’
am=mm toward achievement than play participants new to the experience.
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People who playsd roles would manifest more attitude
change than would tho non-role playing members of the crew.
The impact of role playing and verbalizing the discrepant
attitudes expressed by the 3iamese in the script should

. result in actors evidencing greater attitude change than
the non-role playing members of the group.

Students in major roles would express attitudes more
congruent with those cof the character they portrayed at the
end of the production period than they evidenced early in
rehearsals. The frequency of reinforcement and the impact.
of behavior on attitude change 1s considered in this hy-
pothesis. As the major role plavers rehearsed their char-
acterizations and spoke discrepant beliefs, the tension. .
created by the dissonance between covert attitudes and
overt behavior might result in attitude change.

In the treatment group analysis, the sample of students
in both schouols in the play productlon group was 140. With one
minor exception, the two hypotheses corncerning within-group
differences were nnt supported by the analysis of the test data.
That is, (1) newcowe:rs to the play production group g;g~595
change their actticudes more than did those members with previous
experiences in the group, and (2) role players did not evidence
more attitude change than did crew members of the company. The

single exception was the Dogmatism variable. 1In both tests thig

" variable was significant at the .05 level., Al»ng this one

dimension majcr role piay&rs and newcomers to the group changed
nore and became less dogmatic than crew members and experienced
participants who were not major role.players.(See Tables 3 and 4)
. The last hypothesis, concerning the attitude change of'
students playing leading roles, was not investigated through an
analysis of the test scores, for the sample was toc small,
Rather, interview and observation téchniques were used to assess
the effects of playing a major rele on the students' attitudes.
According to comments by the students themselves, students with
major roles who were called upon to express discrepant attitudes

Lo



TARLE

.
i

PLAY PRODUCTION GROUP MEMBERS V3. NONPARTICIPANTS IN DEGREE OF
ATTITUDE CHANG3SE, CONTRAST 3

— ~—— — - o S oL

P Less Than

Standardized Discriminant
Function Coefficient

=g Y~ — - = = s
Attitude
_ _Variabl . Univariate F  Sfep-Doun F
FY Sel: : 0.4526 0.4526
PC Others 1.0947 1.1805
5 Dogmatism 14.9116 13.4657
I Rigidity . 2.7124 0.1289
P Achievement 0.4787 0.0237
F; School 0.0205 . 0.5016
P2 Teachers 0.4672 - 0.2710
P Content 0.0031 0.0058

0.5017
0.2782
0.0002
0.7199
C.8777
0.4794
0.6031
0.9392

-0.1242
-0.2368
0.9176
. 0.1185
0.1487
-0.1783
-0.1341
0.0199

F-Ratio for Multivariate Test of Equality Mean Vectors = 1.,9849

P less than 0.04.2

Degrees of Freedom =

&mwmbwmwnmSn at the .0

8 and 281.

5 level.




TASLE 2

FLAY PRCDUCTION GRCUP MEMBERS VS. PARTICIPANTS IN DEBATE AND
SPEECH IN DEGREE OF ATTITUDE CHANGE, CONIRAST 4

e e R IO T T T e e e T S S — =
. Attitude ‘Standardized Discriminant
Varishle - Univariate F Step-Down F P Less The . Function Cocfficients
FO Self 1.5411% 1.5411 . ~  0.215% ~0.1995
PO Others 0.2026 0.1395 0.7091 - ~0.8201
PO Degmatisa 0.6016 0.6709 0.4135 0.3123
PO Rigidicy 0.3313 1.0995 0.2953 : -0,3290
PO Achievzment 2.2469 &.5626 : 0.0336 - 1,1944
.P0 Scheol 0.0164 0.1683 0.5820 -0.0511
PC Teachers £.06540 . 6.7954 0.0097 -0.68067
PG Content 0.4455 0.42569 0.5141 -0.1717

F-Ratio for Multivariate Test of Eguality of Mean Vectors = 1,9445.
P less than 0.05.2

Degrees of Freedom = 8 and 281,

8significant at the .05 level.

Aruitoxt provided by Eic:
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TABLE 3 - .
ROLE FLAYERS VS. OREW MEMBERS IN DEGREE OF ALTITUDE CHANGE

f — Wmmm\
Attitude
. -Variable Univariate F _Step-Down ¥ P Less Than
PO Self 0.2251 0.2251 0.€360
PO Others 1.8887 1.6558 0.2006
PO Dogmatism 46,5948 5.3798 0.0220
PO Rigidity 0.0985 0.1911 0.6628
PO Achievement G.0485 0.0390 0.8439
PO School 1.9222 0.9101 0.3420
PO Teachers 0.3451 . 0.7424 0.3906
PO Content 1.4939 1.3172 0.2534

F-Ratio Test For Equalilty of Mean Vectors = 1,3028
P less than 0.2485.2

Degrees of Freedom = 8 and 121.

aNot significant at the .05 level.

TABLE 4

EXPERIEXCED VS. INEXPERIENCED MEMBERS 0F TH.L PLAY
PRODUCTION GROUP IN DEGREE OF AITITUDE CHALGE

Attitude , ,

Variable Univariate ¥ Step-Down T P Less Than
PO Self 0.5555 0.5555 0.4575
PO Cthers 0.0012 0.0331 0.8560
PO Dogmatism 4.0997 3.9969 0.G478
PO Rigidity 0.3097 0.0406 0.8407
PO Achievement 0.1253 0.1036 0.748)
PO School 0.8078 0.1743 0.6771
PO Teachers 0.7314 . 0.4241 0.5162

PO Content 0.9939 1.0868 0.2993

-F~Ratio for Multivariate Test of Equality of Mean
Vectors = (. 7883.

P less than 0.5139.°%
Degrees of Freedom = 8 and 121.

INot significant at the .05 level.
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and Qeiiefs did not change their private beliefs to colncide with
those cf the characte. they Jrnlayei. Mhile- they may have be-
come more tolerant of other’s attltudas and less ethnocentrlc,
this does not mean that they would tolerate this behavior in their
own culture. 7They apparently did not adopt single attitudes out-
side the.range of cultural acceptability. Perhaps the dissonance
. created by Qerbalizaciou of these beliefs was reduced by the
"underlying cognition"l that they did not have tc believe ever&-
thing they‘said on stage. Debaters seemingly called upon the
same mechanism to rationalize their public advocacy of attitudes.
they did not hold as did the debaters in the Aronson study. Four
ancillary questions were posed to help clarifyv trends in the
written test data. Interviews and observation data were con-
sulted to provide some insights to thege duections.

1. Which task oxuerlenaee natural to amateur theatrical
groups seemed most effective in inducing students to
cooperate, to value self, and to'reSpeét others?

It seemed that the task experiences most likely to in-
duce play production students to cooperate, value self, and |
regpect others were those tasks which required mutual dependence
~on others, provided reiuforcemént for tolerant behavior, and
rewarded commitment to the task The high expectations of-*he‘
faculty Sponqors were communicated to, and appazently internalized
by, students. The visible nature of the play production rehearsal
tasks made the reinforcement for task completion immediate and
systeﬁatiC. For example, when actors had memorized lines, the
rehearsals flowed'smoothly and brought satisfaction and praise

from peers and the director. A well executed prop, an appropriate

Elliott Aronson, "The Theory of Cognitive Dissonance,™
in Leonard Berkowitz (en,,, Advances in Experimental Social
Psvuhology (New York: Academic Press, 1969), pp. 2-35.

\
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costume completed on time was visible and complimented. Con-.
versely, all else being equal, an unrshearsed dance, an unlearned
speech or song, an incomplete sef, an unfinished costume wece
evidence of lack of commitment and attention to an assigned task
necessary to production. The behavior which indicated a viola-
tion of 8roup norms and expectations, the fallure to meet one's
respoﬁsibilities brought immediate punishment, social ostracism,
scoldings from the director, etc. If this deliberate failure
was repeated frequently, exclusion from the group and the ac-
tivity was imposed.

Interview data provided examples of the consistency of
the internal reward structures of the groups. Rehearsal observa-
tions revealed that well performed songs, darces, or scenes
almost always brought applause from the company and verbal praise
from the director. The date emphasized the pride students had in
being selected for membership in the group and the special positive
nature of the relationship with the faculty sponsor. Each play
participant had been chosen to perform a given task and a faculty
member had publicly expressed faith in the individual's ability
to perform competently. The student could meet these expecta-
tions and increase self-esteem by devotiug tim-, energy, and
talent to the project. The faculty members' expectations were
met by the students, the plays were produced, and the efforts
were applauded. The studgﬁt's self-esteem was Increased and the
behaviors and attitudes involved were reinforced. Students
interviewed recognized during the course of rehearsals that they
-needéd the assistance and talents of others to accomplish the-
tasks.of play production. This need apparently led 0 a mutual
dependence and a degfbe of involvement ia the tasks which pro-
moted a cooperative attitude and a greater recognition of the

worth of others. Observations showed the anticipated rewards




16
for completed tasks were dispensed. regularly by the faculty
directors and students, as were sanctions for failuré to perform
as expected. The observed public praise of performances served
to reinforce the benefits of cooperative effort, the worth of
self and others, and the commitment to the task in the future.
2. Which activities best related effort to achievement in

a realistic fashion?

The auestion of which activities'bes§ related effort to
achievement in a realistic faghion had to be considered in relation
to the work mode of the groups. The play production participants
had to ccoperate. Limited interview data suggested that the
speech and debste participants looked upon members of their ow
team as potential competitors and tended to work independently.
Observations of and interviews with the play participants sug-
gested that those fasks which involved all members of the cast
and crew in the planning a2nd execution of the activity best re-
lated effort to achievement. Seemingly a voice in the decision-
making and planning as well as the execution of the task gave
participants a greater sense of control and tﬁe opportunity to
establish the criteria, mode, ana reward for completion of a
specific task. Apparéently this involvement allowed participants
to see the link between & given amount of effort and the achieve-
ment of a task necessary to produce the play. Further, those
activities which had predicéable revards associated with effort
tended to make students believe that their individual and combined
efforts, not luck, led to success. The external rewards, au&ience
response, public notice, status in the larger school/community
vere less systematic and predictable than the internal reinforce-
ment provided during the rehearsal period. Seemingly, the re-

- wards offered by outsiders, community, students, and administra-

tion at North High were capricious and tended to make faculty and
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students believe that tne hard wori put into the prodhction was
wasted. The ohservations snd interviews explained why it was
that students at North became slightly less realistic and less
positive in their attitudes towarc achi.evement1 and school than
those at South. Anticipated and consistent rewards observed and
reported at South High seemed predictably ccrfelated with the more
positive attitudes toward achievement and school evidenced by
this group's scores.

The highly competitive mode and experiences of debate
appeared more likely to convince students that hard work and
individual effort would be rewarded by success. The competitive
debaters, poised, self-confident, and self-reliant, were the most
highly achievement coriented of all groups and the test scores
indicated they became more s& while engaged in the experiences
of debate.

3. How supportive of the activity were the administration,
the faculty, thc student bedy, and the community?

Because the response of outsiders was important in the
reward structure of the activity, differences in support levels
might explain differences in nsttitudes among participants. Dif-
ferences in support levels were identified by exanining the
respongses of the administration, the allocatlon of rescurces to
support future activities of the group, the status of faculty
sponsors before and after the public performance, the willingness
of other faculty members to participate in and praise the activity,
and the attention given to the activity in the school and com-

munity press. The school and commurity newspapers, congratulatory

1It should be remembered that the Instrument used to measure
achievement attitudes was designed to mecasure the individual's
sense of achievement. It is possible that this instrument may not
be able to measure accurately the sense of collective achievement
evident in the work mode of the play production group. The de-
o ign of the instrument may favor the individual work mode of the
liBi(hebate and sveech participants.

Provided by ERIC
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megsages, and faculty responses were examined. The - gree of
support for the activity hy the total echonl/ceommunity was éstis
mated by observation and examination of these stafe@énts and those -
of the administration at both schools. Interviews and cbserva~
tions indicated that the differences between the perceiﬁed support
at North and at South High seemed directly related to the play
participants' perceived rewards for the time and effort invested
in the task., While both school communities seemed supportive
and gave status to the plaj production activit}, the group at
South High received more tangible and consistent supports and
rewards than did the group at Korth. The differences in the re-
ward structures at the two schools perhaps were mirrored in the
slightiy more positive attitudes shown by students at South
toward school at the end of the experience. The generaliiation
of this task reward effect, ilmplied ay it is, seemed logical in
~ the light of the situational contex: of the two schoois.
4, Was there a degree of rigidity or dOgmatlsml in the
“ personallty structure of the play production participants
which rou%d not be influenced by the task cxper10nces’
There seemed to be a degreu ol rigldity--adherence to
single attitudes or particﬁlar cultural valuver--which was not
responsive to attitude change through the play production experi-
" ences. Rigidity must be interpreted ir light of cultural norms.
" One becomes a member of a culture by internalizing a set of

beliefs and attitudes characteristic of cne's culture. These

lRokeach The Open and the Closed Mind. Dogmatlsm is de-
fined as a system variable; a dogmatic individual is characterized
by a closed attitudiral set built by fear and anxiety. This at-
titudinal set is highly resistant to change. Dogmatism refers to
the open or closed nature of a total system of beliefs. Rigidity
is a characteristic of the elements within an attitudinal set and

refers to the resistance to chenge of a 31ng1e attitude, a single
Bnllef construct. - :

EKC
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core values® are highily resistant to change and anthropologists
characterize persons whe rejesct their zultuvre's sacred beliefs as
marginal members of the culture, To Americas polygamy is legally
and morally unaccentable; romancic love is an'éppropriate basis
for marriage; women are not genetically inferior to men; equality
demands that no man should have tc bcw bexXore another. Yet during

the course of the rehearsals of The Kinr, and [, students who

played leading roles were called upon to verbalize these and
other. discrepant beliefs and attitudes or engage in behavior that
would bé deemed unacceptable in real 1life in their own culture.
They were askad to speak and behave in ways contrary to their at-
titudes and beliefs over and over again during the rehearsals

and performances. According to disscnance theory, this behavior
might have resulted in some specific attirtude changes.,

In light of the test snd interview data, apparently atti-
tude change along spacific dim2nsiene did not cccur. These stu-
dent actors did not condean the cvnacceptahle attitude or behavior
of the character they porbwayad, though some students had dif-
ficulty in simulating the behavior and in mewmorizing certain
lines. What the experiences may'have done was tc make the par-
ticipants less dogmatic, reo expand tlie structure of their belief
systems to include other elements. 3 They generally were
openminded about the fact that othexr people had different life
styles and tried rationalizing unacceptable behavior in the
characters they played. They endorsed those single attitudes

consonant with culturally acceptable sets of values. That is,

1
Francis L. K. Hsu, Psychological Anthropology (Homewood,
Il1.: Dorsey Press, Inc., 1961), pp. 251-304,

% Brock, "Cognitive Restructuring and Attitude Change,"
Journal of Abnormal Social Psychiology, LXIV {1962), 204 271,

3Rokeach The > Opaer.and The Closed Mind.

ERIC
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the practice of polygamy was outside of the acceptable attitu-
dinal and behavior patterns of tie students playing Siamese.
Students rationalized this behavior, reduced it in importance:

1

"It's the custom of the country, but it's wron:," or "The King
really doesn't have time to be a real husband to so many women,"
They refused to consider the reality of the attitude or the
discrepant behavior by indicating they were playacting and were

not expected to believe everything they said and did on stage. It
may be that the leading players when confronted with the culturally
unacceptable behavior or attitude rationally thought through the
consequences of acting upon the unacceptable attitude‘in American
culture and rejected the attitude and the behavior as dysfunctional
in off-stage life. The;e seemad to be a degree of rigidity not
touched by tha expéricnce. UDut this may be the rigidity necessary
to maintain one's personal and cultural 1dent1ty,1 When the con-
tent of the message agreed with an attitude of their own or was
culturally familiar and acceptable, seemingly the information was
incorporated, enhanced, and usﬁally induced greater response'

than an unfamiliar attitude.

For exauple, the female lead, Anna, was described by all
actcrs interviewed as a warm, wonderful person, like the female
direcﬁbr at one school, like a mother at the other. However, in
the play the character's behavior was at times waspish, petty
illegal, and suggestive of an extramarital romantic association
with a man of another race. Each of these features of the
character was incongruent with .the mores of the middle-class
suburban white teen. When the students were questioned about
their perceptions of these aspects of the character, they ex-

cused, rationalized, or rejected the suggestion of wrongdoing on

1 - : .
Ronald Taft, "A Psychological Assessment of Professional
Actors and Related Profesolans " Genetic Psychology Monographs,
*T{j:LXIV No. 2 (Novonber 19515, oS) 416.
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the part of the Teacher-Mother character. ‘they answered by
lauding the character's generosity, warmth, romanticism, and

"good" and their oc-

intelligence. Teachers and mothers were
casional 1little faults were far overshadowed 'y their “goodness."
Students seemed to become more openminded, tolerant of people not
of their culture who did bizarre tnings, but seemed unwiiling to
bend sufficiently to change some single tenets cf their own
belief structure. The rigidity of single almost sacred attitudes
was particularly apparent when students wire asked to relate spe-
cific values of American culture to discrepant behavior called for
by the part played. .
Within the play production group test score comparisons,
there was some evidence to indicate that extensive role playing
does tend to make participants less dogmatic. Debaters began as
less dogmatic than the other groups, but seemingly changed little
during or after the round of debate activities. It may be that
che activity attracted openminded individuals initially, but did
little to make thew rore opnnminded.1
| Perhaps the most provocative trend was that which indi-
cated that nonparticipants at hoth s:hools became more dogmatic
from pre-test to post~test during the same period. All the other
groups, with the exception of the debate group at South, became
less dogmatic. The inference might be drawn thal the school
experience, without the less formal interactions provided by
extracurricular activities, seems to make students more closed-
minded. However, without knowing more about the effects of
perscnality, home community, socio-econbmic characteristics,

etc., the notion remains specculative.

lHelen Anu Cchen, "The Psycho-Social Correlates of Cog-
nitive Differences in Adolescents' (unpublished Ph.D. dissertztion,
University of Chicago, 1964). This study indicated that students
[}K}:Lth high creative akility were better able to tolerate confusion,

wll Toxt Provided by ERIC
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Conclusions

Attitudes serve as selection mecksmisms Lo help the young
order their world and choose among the objects in the envivonment
while influencing the subsequent reéponse to the objects. Atti-
tudes are cognitive;1 they contain an evaiwative component which
influences judgments in decision-making situations.2 The "nature-

nurture"

controversy which enjoys a pericdic revival in social
science literature, particularly in that literature concerning
learning behavior, seems settled in this area. Psychologists,
sociologists, anthropologists, and educaters seemingly agree that
attitudes are learned, and that any normal child or adult can
learn any set of attitudes, beliefs, add walues under given cir-
cumstances. The literature indicates further that attitudes,
values, and brliefs are malleable and replaceable with particular
kinds of envircnments and stimuli. If, 28 Breer and Locke main-
tain, certain attitudes are acquired andfexr changed as a result
of specific task eiperiences as this study seems to indicate,
several questions about the theory must be posed.

First., to how many different sitwations does the theory
apply? In terms of this study, if play production groups in other
geographic regions, in lower socio-econemic leels, in different

age groups, or in different cultures were producing thc same play,

ambiguity, and be more open to new experiences than students with
high 1.Q. scores. The most important variables in the attitude
differences were (a) seli-perceptions, () peer interactions,

(¢) family interaction, and (d) work plans for the future. 1In
her study, some debate students were more highly achievemeat
oriented also. '

1 , . , ‘o .
Festinger, A Theory of Cognitiwe Dissonance,

ZM. Sherif and €. I. Hovland, "Xxdgmental Plienoncna and
Scales of Attitude Measurement: 7Ylacemzat of Items with Individual
Choice of Number of Categories,' Journal of Abnormal Social
_l{l‘c)sychol.o v, XLVIII (1953), 135-141.,
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- could the same results be expected? Vhen the play was performed
for members of the Siames2 royal family in London, they were out-

raged. The King and 1 has never been performed in Thailand

(Siam); it is banned. In a Japanese version of the play the
character of Anna ié played as the antagonist rather than as the
protagonist. The cultural norms can influence the interpretation
of the script and the characters. But it would seem that the
tasks required to produce the play (acting, rehearsing, creaking
scenery and costumes, formal or informal cooperative behavior,
etc.) are constants. This speculation needs to be tested in a
variety of cultural settings. Reasonably, if the groups were mem-
bers of the sawe society one might predict similar results in the
variables cf self, others, dogmatism, and figidity. The stimulus
variables for change in these areas seem built into the task of
producing a play--almost any play. Heowever, if the groups were
from differené socio-economic classes, the response to the
variables of teacher, schocl, achievement, and play content might
be very different.

The stimulus inputs for these variables were contained

.largely in the play script of The King and 1. Only as faculty

director: who were also teachcrs provided positive role wodels
for students in other regions or classes would the test data be
expicted to reflect more positive attitudes toward teachers.
Merely saying that teachers, education, hard work, and differcnt

cultures are '"good"

does not scem to make them "good." Therefore,
the stimulus which promotes a particular attitude must be imbedded
in the task which is repeated often. Successful completion of
the tasks must he consistently and frequently rewarded if the
attitude is to be acquired or changed. Sequencing scewms to be
a crucial factor also. Simple tasks led to mére complex ones.

) . . . .
“Ri(?e frequency of repetitions of tasks during daily rchesrsals

Aruitoxt provided by Eic: e
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seemed to reduce interference from competing events--even to the
point at which schoolwork, homework, and family 6bligations were
neglected by play participants. Additionally, play participants
wverc rewarded for sclo, cooperative, and open behaﬁior in a
variety of tasks--singing, dancing, acting, ccew work, etc. The
activity provided many opportunities for generalization of the
favorable attitudes. But these rawards were given for the per-
formance of the task, not for the content of the verbalvbehavior.
In this reipect dissonance theory did not offer a useful frame-
work for the prediction of attitude change as a result of verbal-
izing belicfs.1 Reduction of dissonance is only one of many
wot ives for changes in behavior or attitudes and can be counter-
actd by more powerful drives. Similarly, because ﬁeople expect
to be tricked by a magician, they are not bothered when he does
trick them. When players and audience are informed they are
acting or in witnessing a musical comedy, they may not take the
content of the play seriously, nor are they often upset with the
portrayal by an American nigh school student of a king with a
Siamese harem. 1Instead, the audience is usually delighted and

amused by thc bizarre notion. If dissonance theory cannot

Aronson, ''The Theory of Cognitive Dissonance,' p. 27.
Dissonance theory is best at prediction not with two cognitions,
for ". . . we are usually dealing with the self concepts and cog-
nitions about some behavior. If dissonance exists it is hecause
the individual's behavior is inconsistent with his self concept.’
In this frame of reference, the less positive attitude toward
School and Achievement by Nortihh High play participants can be
understood. The North students with high self-concepts conceived
of themselves as reasonzbly intelligent people who worked hard,
only to be Lold by the school administration that they were,
fiscally jrvesponsible. This dissonant evaluation violated their
firm expectancy of a reward for completing a difficult tasl, vio-
lated their self-concept, and made them look foolish. Had the
study been designed to compare self-concepts with dissonant be-

o "avior, the theory would have allowed prediction of attitude

ERICutcomes.
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prédict attitude change as a rcsult of conflicting verbal behavior,
neither can task expavience theovry, except perhaps in those situa-
tions where the mode of behavior (independent-collective,
codperative-COmpetipive, etc.) is intrinsic to the task and
consistently rewarded.

The next question which must be asked is: How many dif-
ferent facts or phenomena will task experience theory explain,
and under what conditions will it hold? - The empirical work based
on the task theory is limited, and this study seems to be the
first to use the theory in a natural or field setting. But the
design is couparable to cther empirical work on the effects of
role playing on attitude change in that it examines a systematic
use of role playing (and attendant experiences) as a device for
inducing attitude change outcomes. Though those administering
the activity were not doing so specifically to effect attitude
change, the tasks of play production incorporated the experlmen»al
treatment. While the tenets of the theory allowed broad predic-
tions to be made about the gross attitudinal behavior of groups
engaged in different tesks, the relationship between a stimulus
and an effect is not indicated. It would be premature and pre-
sumptuous to say that.the process of role playing resulted in
openmindedness or that identificatiorn with the teacher dircctor
resulted in positive attitudes toward teachers. The theory is
not a scalpel; it is ar the broadsword stage. To hcne the in-~-
strument to a finc cutting edge requires much more empirical and
theoretical work. 1t would be pecessary to examine the relation-
ships between Lask experiences and particular attitudes and the
attendant reward structures. Then a suitable series of instru-
ments for measuring differences in task experiences would have to.
be devised. 1In this study, it would have been useful to have a
quantLLlable measure of debrec of commitment and degree of in-

[R\(}o]vemont to compare with plav participants' attitudes on

wll Toxt Provided by ERIC
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pre- and post-tests. Instruments would have to be devised which
would measure the status, the situational characteristics
(decision-making frequency, etc.), and the mature of the in-
cent.ive system for each different work experience. Sampl: .g a
number of people engaged in the same task experience could estab-
lish a set of fixed scales in terms of which any given job could
be described. In this manner each job could be broken down and
examined to see which elements of tae task have the greatest
instrumental reward and are most likely to have direct bearing
on attitude -acquisition and change. At present, the thecry can
allow explanations and successful predictions of changes across
broad areas, general types of activities, and at a rathes gross
level of abstraction.

As indicated earlier, the overarching nature of task ex-
perience theory permits & number of s -ciological, psychological,
and anthropological process variables and concepts to assist in
explaining and predicting attitude acquisition and chauge. There
is nothing ir the task theory wirich would preclude caliling uvpon
identification, role playing, consistency, dissonance, stimulus-
response, learning and cultural values theory and other theories to
explain an attitude change. And perhaps this s one cf task
experience theory's major weaknesses--it has little, if anything,
uniquely its own. Like Parsons' general theory of culture,
values, and action patterns1 it may be so effective at providing
ethnographic and static descripcions of broad phenocmena that the
dynamic quality needéd for specific precise predictiouns is wmissing.
Nevertheless, the concept. that task or work or job experiences .
facilitate the acquisition or change of certain attitudes is a

valid one wiiich educators should consider.

1
Talcott Parsons, "Some Comments on the General Theory of
O _iction," American Sociological Review, Vol. XVIII (1953).
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Last, cen the findings presented in this study be gen-
eralized to similar situations?
Statistically the basis for generalizations.from this
study is nonexistent. BDut the study can be replicated easily.
In 1969 and again in. 1970, approximately 900 high schools across
the country pfbduced The King and I. On the information available

about the pléﬁe of the arts in high school programs nationally,l
it is safe to predict that at least 90 per cent of these produc-
tions were extracurricular, outside the normal school day and
program. This study could be replicated each year in any public
high school producing the play as an extracurricular activity.
Ideally, the schools should also have an extracurricular speech
and debate group and a group of nonparticipants. An experimental
study involving randcmization of subjects would allow for gen-
eralizations not permitted in this study. Indeed, if the major
.findings presented here arc sound and to the unknown extent to
which these two school sattings are tvpicai any play production
groups engaged in tasks similar to those described in this study
should evidence similar attitude changes in the areas of dog-
matism, rigidity, and attitudes toward seif and others. The
study could be replicated in other sekttings to see if the same
findings cmerge. The other attitudes measured may be tied closely
to the behaviors and contents of the particular pléy The Xing
and I. The information concerning, the relationship between the
formation or change of attitudes and extracurricular activities

and tasks should be made available to educators engaged in

1R0bert L. Buser summarizes & survey conducted by the
National Association of Secondary School Principals on the current
status and future of extracurricular activities for the 1970's.
"Student Activities in the Schools of the Seventies,' The Bulletin
of the Naticnal Association of heconda*j School Principals, LV
AR&(?eptembgr. 1971), 1-9. = .
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curriculum planning and concerned with the affective iqpact of
the school on the student.

Are there alternative interpretations of the data? Could
something other than the play production experiences account for
the differenres in the amount of attitude change among the groups?
It is possible that the play production participants enjoyed such
a unique and positive relationship with tixe faculty directors .that
any activity they sponsored would promote favorable attitudes.

But the debate students enjoyed favored amd positive relations
with their faculty sponsors alsc. Both groups identified with

the adult models. 71t is possible that morale was generally high
at both schkools when the post-tests were given. If so, the non-
participants should have shown as much change as the participants.
Possibly, the team membership, the peer zssociations, and '
camraderie could have produced the positive attitude changes in
the play production without the task cxperiences attendant teo the

production of The Kipng and I. To investigate this notion, an

athletic team or other highly motivated student group could have
becn included in Lhe sample. However, the athletic teams of

high status, football and basketball, were not active during the
play production period and a nuinber of the athlctes werce members
of the play production and debate groups. If the single experi~
ence of role playing was responsible for wost of the positive
attitude change, why did the members of ihe crew evidence the same
degree and direction of attitude change ag the actors? Random
selection of students and random assignmesmt of students to groups
would pive strength to further invesfigatians in this arca. The
limited evidence presented suggests that the task experiences of
play production seemed to evoke a particular set of responses

as measured by one set of instruments.
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Inpllcations

1f the school iy to accept responsibility for the develop-
ment of a huwmane posture of beliefs, attitudes, and-values it
should examine critically the taéks,assigned te students and the
apparent affective and judgmental outcomes of _hese tasks.
Schools have long considered the cognitive outcomes of academic
tasks. - Curriculum guides, budgets, project proposals for areas
outside of the standard academic areas speak of the benefits of
athletics, driver education, drama, debate, fine arts, etc., in

1

terms of providing students with the . ability to increase

self-confidence, initiativc,.stability and self control"1 and the
necessity for ''. . . understanding the responsibility of each
team member."2 '

Considering the much publicized Failure of our city schools
in cognitive aceas, perhaps a shift in attention is indicated.
Maybe the curriculum should be devoted first Co attitude-laden
activities to effect the mutuality of effort between teachers and
students so evident betwsen faculty sponsors and extracurricular
activity particiﬁants. The 'ond between the sponsor and the
participant inheres in the fact that without unbearable imposi-
tion or boredom teachers arid students are engaged in projects to
which both are committed. The cognitive tasks must be accomplished
if satisfaction is to be derived. The discipline necessary to
accomplish the intellectual tasks is built into the activity, for
the peer group establishes standards of behavior which it accepts
the résponsibility for enforcing. The pressure to memorize lines

comes not from the faculty director, but from one’s peers. The

"

lA Tentative Program in Drama for the’secondnrv Schiool
(Chicago: Board of Education, City of Chicago, 1965), p. 1.

_ 2thsica1 Education foxr High School Boys, Curriculum
iijide (Los Angeles: Los Angeles Public Sehools, 1967), p. 3.
“~
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director is a resource to assist with cteconiques to accomplish
the tasks.

Certainly it would be interesting to study the congruence
of student and sponsor attitudes, whether faculty sponsors differ
in attitudes from other faculty members, wheth:r faculty members
undergo the same kinds of attitude chénges as do the students
during the course of the play production activities. Longitudinal
studies of the effects of play participants' experiences on their
attitudes would perhaps provide, additiomal justification for the
full support of these activities,

The trend indicating that nonparticipants seemed to
become more closedminded than students who participated in
extracurricular activities should be investigeted further. Are
students who do not elect to'particiﬁate in an extracurricular
activity more dogmatic than participants vpon entry to high
school? Do all students become more dogmatic from freshman
through senior year? What implications does increasing dogmatism
have for the schools? What responsibility does the school have
for preparing students tc live in a free pluralistic society? 1
Thera have been sporadic efforts to humanize curricula and include
the arts, but the efforts have been small and infrequent. Attacks
on the problem have been piecemcal involving the introduction of
a new course or new materials.

| Another area of research indicated by the study relates
to the universality of task experience theory. Assume the neces-
sary tasks involved in producing this play are performed by
Gerwan, French, or Japanese students of the same age, as an extra-
curricular activity with teachers serving as sponsors. Would
student play particigénts in another culture evidence the same
attitude changes as did those at North and South High? Wovld
Japanese or Cerman nonparticipants eﬁidence the same attitude

¢hanges as those in this study? 1f the test results for the play
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participants are different from those presented here, what are
the variables in the school, the group, the individual, and the
culture which negate the influence of these Lask experiences on
attitude changes? What implications would cross-cultural studies
of this kind have for the universality of task experience theory?
Are there universal task experiences which can be incorporated
into eduzational programs which tend to develop openminded,
flexible, considerate human beings? 1t is discouraging that these
activities would have to be justified in the American high school
curriculum as therapy, prevention of juvenile delinquency, good
public relations, etc. 4

Hovland's1 studies indicated that the content of the
message in role playing experiments was more important in pro-
ducing attitude change than the source of the communication and
the conditions vnder which the message was delivered. The content
of the message was recalled wonths after the experience by the
subjects. Though play participants can recall the content of the
play script long after the production, the attitude changes they
displayed seemed related to the production and rehearsal tasks
and modes of accomplishing the tasks rather than to the attitudes
expressed in the script. The pre-post test comparison of scores
on the instrument based on the attitudes expressed in the script
indicated role playcrs did not change their attitudes to cenform
to those in the play. The experimental treatments were different
in that Hovland's subjects did not have a long rehearsal period
in a group setting before their role-playing episodes. However,
i1t might be worthwhile to structure a set of play nroduction
treatments which allow some measure of the effects of the script

content on attitude change in a play production situation. One

-

]Carl fovland, "Studies in Soc¢ial Psychology in World War

IX," vol. 117 of E;porlmuntq in #ass anmunlcatlnn (Princcton:
¢ inceton University Iress), 1949, Also, Sherif and Hovland

dprental Phenomens and Scales of Attitude Measurcment.'
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play cculd be selected ir which the characters are required to
express attitudes dissonant with the cooperative work mode re-
quired to preduce the play. The script could contain lines
which disparaged the worth of self and others. The script could
present favorable reactions to the behavicr and to the speech of
dogmatic and inflexible charascters. (Some of the plays of Brecht,
Weiss, Jones, and other modern dramatiste provide the appropriate
contents.) Another situation could be structurad where the
attitudes expressed in the play script were consonant with the
cooperative work wode, enhenced the worth of self and others and
procmoted openmindedness. (One of the many American musical
plays which enjoy continuous popularity with amateur groups,

Oklahoma, Annie Get Your Gun, The Sound of Mugic, ete., could be

selected.) All during rehearsals the tasks required to produce
the play would be performed in a comparable amateur setting, with
a similar reward sfructure and with a set of subjects much like
those in this study.

It is possible that the conflicting attitudes being pro-
moted in the first dissconant situaiion might cancel any attitude
cbange which could have cccurred had the play script and the'play
production task expericnces been consonant. In the second sit-
vation, theoretically, this set of consonant verballand task ex-
periences should be refizcted in greater positive attitude change
among participants. |

It is also wossible that the underlying cognition that in
play acting or in debzte one does not have to bclieve what one
says mzy negate the influence of the script content on attitude
change. However, it e=ay also be that effects of the content of
the message in the individually performed role playing cpisodes

ERIC
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- which did influeonce the attitudes of Hovland's1 subjects would
not bc the gawe in a group milieu. The added dimension of the
shared ordeal of performing those tasks necessary to produce the
play may be a more realistic way to look at attitude formation
and change in the pﬁblic schools. TFor cost-benefit purposes, it
might be worthwhile to compare the attitudes and sequential
changes shown by students in fine and performing arts schools
with those of students of comparable intelligence and background
in comprehensive traditional high schools in the same areas.
Finally, a replication of the study involving random assignment
of students to the three groups would expand the power of task
experience theory to explain changes in attitudes, assuring the.
results were similar to those reportéd in this study.

Administrators, boards of education, and other agencies

that allocate resources to various aspects of a high school pro-
gras might in&estiéate tc determine who the most disaffected,
frustrated, and least productive members of the student body are--
the participants or the noaparticipants. Certainly, as Coleman2
pointed out, the'Adolescent Societ§'can subvert the academic

. program of 8 school, but he also-pointed out that rather than
competition between the curricular and extracurricular areas, a
bit of selective diffusion and assimilation would probably handle

the status problems. Mass media make it evident: schools cannot

ylbiq. In Hovland's studies the subjects were given pre-
parcd communications expressing beliefs acceptable to thew. Some

subjects were required merely to read the communications; others
were to perform and persuade audiences to accept what was being
expressed as the role players' beliefs. Each subject rehearsed
his material individually and performed alone. The rolc playiang
subjects experienced greater attitude change related to the
content of the message delivered.

“James Coleman, The Adolescent Societv: The Social Life
.of thé Teerager and Its Impact on Education (Glencoe, Ill.: The

]:KC ree Press, 1961).
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~—just-keep doing what they have been doing. A reallocation of
resources is in order. - This study examines one avenue for

exploration.




